Running Head; Correlation of leadership and productive learning environment                            1                                                                
Correlation of leadership and productive learning environment
        7

Correlation of leadership and productive learning environment

Student’s Name:

Institutional Affiliation:

Correlation of leadership and productive learning environment

Introduction

Over the past few decades, many stakeholders in the education sector have been faced with the challenges of transforming education from just an approach to schooling to a more in-depth focus on learning. Further, the core objective of education is to empower learners in a move to ensure they achieve their full potential in their studies for the advantage of their future. However, the growing concerns to prepare the youth for success in the future requires imparting skills and knowledge to learners to enable them to hold responsibility for their personal lives. This paper focuses on the inclusion of leadership tactics in teaching platforms to ensure active learning to all students.

Part one

Transformational learning has continuously taken a position in most of our public schools in the move to ensure that learners’ understanding is transformed. Further, most public schools have adopted a combination of dynamic and traditional models of teaching and learning in the efforts to ensure that learners develop a different understanding of themselves within possibilities and challenges they may face (Glickman et al., 2002). However, transformational leadership has taken a path in most of our public learning institutions through the inclusion of both learners and teachers in ensuring the best performance in learning is realized. Additionally, our learning institution bears a resemblance to the public schools that have adopted a combination of traditional and dynamic models in their teaching and learning environments. 

Furthermore, most public schools focus on the improvement of classroom teaching and learning through the adoption of multiple structures steered by transformational educators in ensuring that learners realize their full potential in education. Some various structures common in these schools for classroom assistance incorporate; 

Clinical supervision

This model is widely used in focus to reinforce the direct relationship of teachers with the learners. Further, the structure escalates the teacher-student cooperation to ensure that students achieve the best in their studies (Glickman et al., 2002). However, clinical supervision is further simplified to five chronological stages including; 

Pre-conference with the educator

During this time, a supervisor accompanies the teacher in the classroom in the move to observe on what the teacher is delivering to students in a class. Further, the supervisor establishes the objective of his observation and the method of view to be used during supervision. Additionally, the inspection to be made determines the final decision making by the supervisor. 

Observation of classroom instructions

The supervisor engages in observation to the teacher during the lesson making close follow up of the actual events that occur in the classroom during teaching.

Analyzing and interpretation of observations

The supervisor leaves the class with recorded observations and studies it in details and finally makes recommendations to the teacher. However, the supervisor may allow the teacher to present their interpretations of the remarks made.
Post-conference with the teacher

This is a susceptible part of the clinical supervision, where the supervisor meets the teacher to discuss the analysis of the observations made in the classroom. Furthermore, an instructional improvement plan is later developed to help the teacher mitigate the gaps that were realized during the supervision. 

Monitoring of performance

This is a vital stage of the clinical supervision as it helps to determine whether the whole process from pre-conference was satisfactory and whether any corrective actions were required before issuing the teacher with an instructional improvement plan.

Peer coaching 

This structure of improving learning and teaching environment include fellow teachers conducting cycles of clinical supervision with their colleagues with the coordination of a leader. Additionally, the teachers first meet with their colleagues to identify how peer coaching would fit the various instructional goals of the school. However, before the execution of the peer coaching teachers need to be trained on multiple aspects including; understanding the procedures and purpose of the peer coaching and the conduction of a pre-conference that enables them to determine the focus of observations. Further, scheduling for peer coaching should account for the levels of commitments expected from the teachers, including their time that should not be invaded.
Critical friends

The structure offers diverse ways of developing purposeful groups of teachers that engage in perusing samples of instructional problems together.

Part two
The examination of ancient aspects of leadership, teachers and schools is very vital in the move to radically alter the traditional cultures that has dominated most of our learning institutions thereby establishing long-term instructional advances (Elmore, 2000). The following are some of the radical initiatives that need to be adopted in our learning institutions in order to conform with modern globe dynamism in education ultimately elevating the overall performances of both the teachers and students.
Reduction of class sizes

Over the past few decades teachers have always experienced complex psychological encounters in their day to day activities in school. Further, teachers encounter immense psychological complexities when handling their students due to the large sizes of our classes. The strategy to cut down the sizes of our classes is critical as it helps to increase the productivity of our teachers consequently the performances of the learners (Elmore, 2000). Furthermore, the initiative to reduce the sizes of our classes requires establishment of sufficient learning spaces. However, the process of bring up more classes calls the school management to reserve sufficient funds that can support this initiative. Additionally, the reduced class sizes help to reduce the psychological constraints to the teachers as they tend to handle manageable students during their lessons.
Harmonization of teaching routines

Most teachers have continually been faced with strict bureaucratical policies imposed to them by school administration. Further, the traditional culture of education neglects teachers in the formulation of the policies that guide their daily teaching routines. Additionally most of the policies that guide the teachers expect them to remain attached to the students in within certain hours across the year. However, it is vital to review the working schedules issued to our teachers in order to help them have flexible working conditions. Further, elasticity in the teaching environments motivates the teachers thereby improving their teaching performances. Furthermore, teachers should be included in development of their work schedules consequently triggering their synergy throughout their teaching activities. 
Conclusion

Transformational leadership is a susceptible component of reinforcing education to ensure that students achieve their full potential in their learning. Additionally, various structures have been adopted by most schools to ensure that they improve on the levels of their teachers' performances. Further, most learning institutions have taken dynamic and traditional models in the move to ensure effective teaching and learning in their schools. However, significant cohort of modern schools has adopted various strategies in the move to advance their educational cultures. Additionally, some of the strategies adopted include; harmonization of teaching routines and schedules among the teachers alongside the reduction of most of the size of classes in our learning institutions.
Reference

Elmore, R. F. (2000). Building a new structure for school leadership. Albert Shanker Institute.

Glickman, C. D. (2002). Leadership for learning: How to help teachers succeed. ASCD.
